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1. Introduction

This was the first follow up visit to the Trust since my direct involvement in the Basic Concepts and Language Programme (BCLP) project in 2006. The BCLP was initiated in the Foundation Phase (Grade R to Grade 3) in 2003. The purpose of this visit was to review the maintenance of the Programme as well as to initiate a downward extension of the BCLP into the preschool        (3-5yrs old). The visit also provided an opportunity to witness the Effective Parenting Programme run by the Trust and to make recommendations to strengthen this programme.
2. Baseline findings: 
i) Preschool Phase: 3-4 yrs and 5-6yrs

There are two groups in the preschool, one for 3-4 yrs and the other for 5-6 yrs. This separate older group was established in the last year. There are 12 children in this group, 3 from Colesberg and the remainder from farms in the feeder area. Each group has its own teacher/s and a dedicated classroom. The younger group has two teachers – one who has been at the trust since its inception, and the other a new trainee teacher. It currently has 8 children (but expecting another 2 children to register) all of whom are from the surrounding farms.
The classes are well resourced and teachers exchange resources with each other. The classrooms are beautifully decorated and already covered with the work of their children. The children have enough space to move within the classes even though the class for the older group is slightly smaller in size. The classrooms have been divided into distinct areas, for example a construction area, fantasy play area and problem solving area. These areas are being used very effectively. Children in the older group could be seen playing independently without the need for adult intervention. The younger group has a dedicated, fenced-off outdoor play area. The older group makes use of the Grade R play area. 
The children in both classes were appropriately engaged in activities during our visits to these classes. It was evident that the teachers in both groups had not wasted any time starting their educational programmes for the year. (This visit comes 2.5 weeks into the new school year). It was consequently no surprise that the children seemed well settled in general. The care shown by the teachers to their children was remarkable, particularly in the younger group. 
ii) Foundation Phase (Grade R to Grade 3)
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There are 59 learners in the Foundation Phase. The relatively high number of learners in Grade 1 is the result of the recent restructuring process in the preschool. 
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The majority (61%) of learners in the Foundation Phase are from the farms in the surrounding area, while 39% of the learners are from town (Colesberg) and are bussed in to school daily.
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The mother tongue of most learners in the Foundation Phase is Xhosa (65%), while nearly a third (32%) of the learners speak Afrikaans at home.  There are a few learners who are bilingual or speak another language at home.
The FP classrooms are very well equipped and each has a computer that is connected to the internet. The physical classroom environments are spacious  with the exception of the Grade 1 class owing to the large number of learners. The learning environments are welcoming and stimulating with a lot of visual information on the walls as well as demonstration/theme areas in most of the classes. The Grade R class should be mentioned for the way it has been organized –this class is organized like the other pre-school classes, but has also successfully signaled a transition to more formal learning. The FP learners generally seemed to be engaged in learning. The Grade R and Grade 1 classes seemed to have already settled into a work pattern. It was evident that the teachers had already developed personal and emotional attachments with their learners and the learners looked content to be at school. The Grade 2 and 3 classes appeared to still be in the ‘settling-in’ phase of the year.  It was pleasing to hear English being used in all classes, but particularly in the Grade 3 class where it was used spontaneously by the learners in their interactions with their teacher and even with their peers (when it is not their home language).  
3. Intervention and recommendations:
i) Preschool Phase (3-4 yrs and 5-6yrs) and Grade R
The Basic Concepts and Language Programme (BCLP) was formally introduced to the teachers in the Pre-school Phase. This also provided an opportunity to refine and reinforce the approach in Grade R. The BCLP consists of a thematically arranged vocabulary aligned with the CAPS for Grade R. The programme was designed to progressively increase the number- as well as complexity - of words learnt in the pre-school and Grade R classes. Teachers work with the same/similar themes and select their target vocabulary and language goals for a week. The teachers thereafter review and reflect on the language outcomes at the end of the week. Basic Concepts are also introduced and explicitly integrated into the thematically planned activities for the week.
The approach (including mediational teaching) was not entirely new to the teachers, but the introduction did seem to provide more focus and structure in their classes. The teachers’ receptivity to the approach indicated that they were ready to expand what they had previously been doing. 
The main recommendation for this phase would be to support the introduction of the approach and to facilitate weekly, theme-based planning sessions for the teachers in the preschool and Grade R. The approach to language development and vocabulary learning in the pre-school and Grade R should gradually become more coherent and systematized. 
ii) Foundation Phase (Grade 1 to Grade 3)

The main focus of the intervention in the FP was to help teachers to develop a mediational teaching approach in their classes. The Grade 2 teacher was new to the school and had only recently started to learn to use a mediational teaching approach. It was wonderful to observe the Grade 3 teacher’s ease with the approach as well as the way she engaged her learners. Notwithstanding, the teachers in FP would benefit from placing explicit emphasis on mediational teaching by practicing their mediation in dedicated concept teaching lessons every week. This would also provide an opportunity to observe best practice and to provide the teachers with some feedback about their teaching. 
The focus on language development still seemed to be very strong in these classes, however new language innovations always need to be sought and implemented in the classrooms. For example, it was suggested that teachers create a space on their blackboards to introduce ‘new word/s of the day’ as well as start their own language club for teachers. Teachers would also be able to enhance and extend language and knowledge development in their classes by using the computers in their classes more effectively.
4. Feedback from the Effective Parenting Programme (EPP)
The EPP is predominantly implemented by teachers from the preschool who do weekly home visitations on the farms. The teachers are members of these communities. The EPP has begun to address a range of community issues that affect the physical, psycho-social and cognitive development of parents and children. For example, it was reported that through an increase of awareness about Fetal Alcohol Syndrome (FAS) there has been a reduction in the number of cases on the farms to the point where it (FAS) is virtually undetectable. In addition, it was reported that since the introduction of an educational programme for parents, children who have started preschool at 3yrs have been more aware of various basic concepts than children in previous years. The fieldworkers are currently developing a new educational programme for parents to inform them about developmental milestones. 

The main recommendation would be to extend the mediational teaching approach, recently introduced into the preschool and used in all phases throughout the school, into the broader community to parents of infants.
5. Conclusion
The findings of my visit to the Trust school were in many ways remarkable and particularly when compared with my first visit in 2003. The transformation in the Foundation Phase (including Grade R) has been dramatic. The FP has a clear understanding of its purpose and this is underlined by its focus on the holistic development of the child and particularly his/her ability to communicate and make meaning. The school and Trust have ensured the continuity of the approach, despite numerous teacher changes over the years. The Trust for example, now inducts new teachers and learners into the school and helps teachers to understand their role as mediators. The FP is univocal regarding its emphasis on developing a language for instruction and this approach should surely be strengthened through consolidating the language programme in the preschool. The EPP is another interesting development that takes the interventions to the place where many of the challenges start. Introducing a mediated teaching approach for parents with their infants might thus be the next logical step to explore, particularly considering the accomplishments of the approach thus far.
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