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REPORT ON VISIT THREE 
OCTOBER, 2006

Purpose of Visit:

1. To introduce teachers to the last two conceptual domains of the Basic Concepts Programme
2. To mentor and support teachers as mediators of the Basic Concepts Programme 

3. To monitor the implementation of the project 

4. To coordinate the support component with ECD Unit (Namaqua District) 

5. To plan the implementation of the Basic Concepts Programme until the end of the year (2006) as well as during the new school year (2007)

The final visit to the project this year was conducted during the second week of October (9.10.2006-13.12.2006). I was accompanied on this visit by David and Lorna Bradley of Rotary, Waterfront Branch. I am thankful for their assistance and support on this trip. It was a good opportunity to explore and discuss many aspects of this project (some of which will be reported on). The Kamieskroon scenery has changed dramatically since my last visit just two months ago. The beautiful flower displays are gone and in their place are the yellows and browns of the drying bush. The days were a mix of mild mornings and evenings with hot in betweens- summer surreptitiously making its appearance. The conditions of roads have accordingly improved and they are now drivable.
I will address the outcomes of this visit in the order that they appear above (see the purposes of the visit). The report will also make recommendations with respect to the continuation of the project in 2007.

1. A training workshop was presented on the first day of my visit at the Kamieskroon Hotel. The training was attended by the entire ECD Unit for the Namaqua District. (See Attachment 1 for the training programme.) The main objective of the workshop was to obtain feedback from teachers as well as to provide further training. The entire content of the programme has now been taught (however this does not imply that regular reinforcement will not be necessary).The teacher feedback section of the workshop proved to be an important aspect of the day. The teachers made use of this opportunity to openly discuss difficulties that they had been experiencing with implementation. A majority of the teachers expressed some concerns/anxiety about the forthcoming visits to their classes as well as the observations of their Basic Concepts sessions. These gatherings seem to provide an opportunity for the teachers, department officials and project leader to share ideas and get to know each other in a relatively relaxed and comfortable environment.

2+3
Each of the schools involved in the project (4 pre-primaries and 3 primary schools) were visited. (See Attachment 2 for the programme for the visit.)           I spent approximately 2hrs-2h30min at each school. The general structure for the visits consisted of: - two teacher demonstration sessions and two feedback sessions. Parts of the demonstration sessions were video recorded. I also perused the teachers’ record-keeping (session planners, registers, evaluations sheets) as well as the learners’ workbooks during my visits. The school visits were attended by Department of Education. This was with the exception of the Wednesday visits when they had a last minute meeting with their Director from De Aar office. The afternoon sessions with the teachers were mainly used to review learning from the morning sessions, monitor and discuss the record keeping as well as to plan ahead to the end of the year and for the new school year (2007). Recommendations from these meetings in terms of project support could thus be communicated directly to the Department officials who were in attendance at these sessions (see the Section 4 for further discussion).
I will now provide feedback of my findings at each of the schools: -
Nourivier Pre-Primary (Grade R)

· The Teacher as Mediator - the teacher continued to imitate the mediation process, however, will require additional support to prepare and plan her sessions. 
· Record Keeping – the teacher has to make improvements in this area, particularly with respect to her learner evaluations. These did not always appear detailed or accurate enough.
· Teacher participation in the project – the teacher seemed moderately committed to the project, however, would require strong support and monitoring to ensure that she continues and complies.
· Learners – the attendance and punctuality of learners has improved. Four learners were, however, absent during the visit. It is not clear whether attendance problems have been fully resolved. Adequate exercises had been completed in the learner workbooks. I did, however, question the authenticity of some of the work; that is, whether it was done by the learners. General improvements in learner expression and verbalization were noted for some learners, particularly in the stronger grouping.
Nourivier Primary (Grade 1)

· The Teacher as Mediator – the teacher was anxious about her performance, however, seemed to have a reasonably good understanding of the teaching model.
· Record Keeping – the teacher’s record keeping was adequate.
· Teacher participation in the project – the teacher was unexpectedly resistant to the project. The primary reason for her ambivalence was difficulty with fitting the programme into her large multi-grade class. In addition, self-efficacy issues were raised by the teacher. At the end of the visit the teacher, however, committed herself to continue with the project.
· Learners – school attendance was not an issue. Adequate exercises had been completed in the learner workbooks. These exercises attempted to integrate the Learning Outcomes of the National Curriculum Statement. Time only permitted one observation of a mixed ability grouping- Limited usage of conceptual language was evident during this session.
Rooifontein Pre-Primary (Grade R)

· The Teacher as Mediator – the teacher continued to imitate the mediation process, however, appeared to be experiencing difficulties with making paradigmatic shifts.
· Record Keeping – the teacher’s record keeping is adequate, with the exception of her learner evaluations. These did not always appear detailed or in certain cases accurate enough.

· Teacher participation in the project – the teacher is reasonably committed to the project and will continue to make efforts to adjust to this new teaching paradigm.
· Learners – school attendance was not initially raised as an issue at this school, however, issues around inconsistent attendance at this pre-school now need to be addressed. More exercises need to be done in the learner workbooks. Whereas the stronger grouping in this class has begun to make good use of conceptual language, some concerns were raised with respect to the limited use of language in the weaker grouping.
Rooifontein Primary (Grade1)

· The Teacher as Mediator – the teacher has begun to mediate with some confidence and skill and proved to be a good model of the conceptual language for her learners.
· Record Keeping – the teacher’s record keeping is adequate, however, some attention could be given to her learner evaluations. The comments made on this evaluation sheet could be more extensive.

· Teacher participation in the project – the teacher is highly committed to the project and will continue to implement the programme. The teacher has implemented the programme with consistency and regularity. She has also used the programme appropriately with her Grade 2 learners.
· Learners – school attendance was not an issue. More exercises could be completed in the learner workbooks. The strong and average groupings in this class have begun to express themselves with more confidence and made use of appropriate descriptive (conceptual) language.
Kheis Pre-Primary (Grade R)

· The Teacher as Mediator – the teacher has continued to tentatively imitate the process, however, seemed to lack experience with the teaching model.

· Record Keeping – the teacher’s record keeping is not adequate. Significant improvements are required in this area, mainly with respect to her compliance.

· Teacher participation in the project – the teacher is tentatively/ ambivalently committed to the project, however, it remains to be seen if she will actually run the programme in the way that was agreed upon.  
· Learners – it was reported that school attendance had improved, however, it appeared that a significant number of learners were still absent from school. Eight learners were absent during the visit. Learners also arrived late at school. A lot more exercises needed to be done in the learner workbooks. The development of learner language at this school was not strongly evident during my visit at this school.
Kheis Primary (Grade 1)

· The Teacher as Mediator – the teacher has continued to imitate the process, however, not with the regularity that is required.

· Record Keeping – the teacher’s record keeping can improve. She had forgotten to fill in her register and needs to provide more information on the learner evaluations.

· Teacher participation in the project – the teacher is moderately committed to the project, but seemed more concerned about the progress of her Grade 3 learners (who are in the same class). She has agreed to try to include the programme more frequently into her class teaching.
· Learners – school attendance was not an issue. More exercises needed to be done in the learner workbooks. Learners made some usage of conceptual language during this session.

Kammasies Pre-Primary (Grade R)

· The Teacher as Mediator – the teacher seemed confident with the teaching model and has assisted to develop the language and confidence of her learners.

· Record Keeping – the teacher’s record keeping was excellent. She did require assistance with filling in the learner evaluations.

· Teacher participation in the project – the teacher was highly committed to the project and has run the programme almost on a daily basis since the initiation of the project. The teacher has implemented the programme in a thorough and systematic fashion with her learners and will continue to do so.

· Learners – school attendance has improved significantly since the start of the project. Only one learner was absent on a regular basis and two other learners attended inconsistently. Excellent use has been made of the learners’ workbooks both in terms of the quality of the exercises produced and the scope of the work completed. Learners have begun to make appropriate use of the conceptual language mediated during the programme.
4. The contact with the ECD Unit started on the first day of the visit and continued to the last day. Different members of the ECD Unit accompanied me to schools on three visits. This assisted to extend communication and working relations with the Department as well as foster a closer understanding of the project objectives. Roseline Fielding (ECD Coordinator) has consequently expressed an interest in learning more about the project. The ECD Unit  support of the project has proved important on a number of levels: i) integration of the programme with the National Curriculum Statement (e.g. reinforcing the importance of this domain-general cognitive programme in the school day); ii) teacher development (e.g. providing teachers with feedback with respect to their roles as mediators); iii) teacher monitoring (e.g. reviewing teacher records and providing the project leader with written feedback); and iv) community interventions (e.g. meeting with parents of Grade R learners to encourage a culture of school attendance). The ECD Unit has been briefed about the teacher findings and will follow up on these concerns (as broadly detailed in the above section). For example, a major intervention is required with respect to the Pre-primary teacher at Kheis. This teacher has been identified as needing strong levels of support and monitoring to ensure that she implements the programme.
5. The teachers will continue to implement the BCP in all schools involved in the project until the end of the year. No schools will complete the programme before the end of the year (because they only started to implement the programme during the 3rd school term). Notwithstanding, most of the teachers (Grade R and Grade 1) have made good progress and will start to mediate the Conceptual Domain of Position before the end of the year (i.e. the 4th Conceptual Domain of  the programme. There are 6 Conceptual Domains in the programme). One teacher might even start to mediate the Conceptual Domain of Number before the end of the year.
Teachers have been requested to continue with the programme from the start of the new school year (2007). Grade R teachers will start the programme afresh with new groups of learners, while *Grade 1-3 teachers will implement the programme with their ‘new’ and ‘old’ Grade 1s. Teachers have been informed that a follow-up visit (to mentor, support, train and develop linkages with the National Curriculum Statement) by the project leader may take place during the last week of February 2007. Two additional visits (each a week in duration) by the project leader are recommended during middle and at the end of the year.
*Note:  All the primary school teachers have multi-grade classes (Grade 1-3), with the exception of the teacher from Rooifontein Primary. She has a combined class consisting of Grade 1 and Grade 2 learners. However, only half of the Grade 2 learners are in her class.
CONCLUSION

My overall impressions are mixed: while some teachers have continued to imitate the mediation process or have in fact began to mediate, others have not fully applied themselves. However, it would appear that a majority of teachers have regularly implemented the programme; that is, they have run the programme approximately three times or more per week. In addition, it is important to consider that it takes time for teachers to learn the nuances of mediation and it would be unfair to pass judgment on teachers after a two month time period (particularly those who have not implemented the programme regularly). I am particularly encouraged by the on-going involvement of the Department of Education in the project. Their continued commitment on a developmental level (learning to support the programme) and practical level increases the likelihood of transforming teacher practice. It would thus be ideal if their role could be extended; that is, more visits to teachers/schools more often. 
Taking all into consideration it is recommended that this project and the proposed interventions for 2007 (as contained in the report as well as in the initial project proposal) are continued. Further reevaluations of the teachers and learner progress should be submitted before considering interventions for 2008 (the final year of the project).
_________________________________________________
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